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This research discussed about increasing Students’ Speaking Ability Using Sequenced Pictures 
Story, A Classroom Action Research on the eighth grade Students of SMP Negeri 7 Pontianak in 
Academic Year 2017/2018. The focus was on pronunciation aspect. The research problem was 
“How does Sequenced Pictures Story technique improve students’ speaking ability of year-8 
students of SMP Negeri 7 Pontianak  in academic year 2017/2018?” In teaching-learning process, 
the participants were 25 students of VIII B class of which the teacher and the researcher was a 
collaborator. The result of this research showed that students’ speaking ability, especially in 
pronunciation had increased. In first cycle, students had some problems in pronouncing words, 
and pause inappropriately, while in the second cycle, they had time to practice more, thus their 
problems were solved. In conclusion, Sequenced Pictures Story could be applied to increase 
students’ speaking ability, especially pronunciation. 
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Creating environment where students 
speaking is one of four basic language skills 
in learning a foreign language besides 
listening, reading and writing. It is 
considered as a priority for many second or 
foreign language students. Due to its 
existence as a foreign language, speaking 
English is difficult and takes a long time to 
develop for many foreign language students. 
They have to learn harder in order to carry 
out a conversation and do more practice to 
perform spoken language. In speaking 
process, they interact and use the language 
to express their ideas and feelings. They also 
share information, suggestions and 
comments to other through communication. 
It is communicative technique that is 
demanding teaching speaking. Since the 
students had minimal chances to practice 
their English speaking. The teachers used 
the text of the conversation from the text 
book or from the other sources. Then, the 
students were asked to practice the 
conversation alternately with friends. 
Therefore, they were only able to perform 
the dialogue rather than comprehending the 
concept of how to produce utterances in 
order to communicate in English. 
Nevertheless, most of students faced 
the difficulties in speaking. The researcher 
observed the phenomena of students’ 
speaking difficulty while doing pre-research 
at the eighth grade of SMP N 7 Pontianak. 
Most of the students had problems in 
speaking English especially class VIII B. 
The students tended to be passive in the 
class, only few students actively involved in 
the speaking materials. They spoke as it was 
not clear enough to be understood. They 
mispronounce many words. Moreover, they 
were also anxious and not confident when 
practicing spoken English. In addition, in the 
learning process, they are not accustomed to 
English speaking atmosphere. 
Beforehand, the teacher already 
provided the activity such as discussion. 
However, many of them spoke unclearly. 
They almost mispronounce everything with 
their native language’s system. The pause 
was also irregular. Sometimes they spoke 
when they must stop for a while, and they 
stopped when they must continue talking, 
Facing those hesitations, the researcher 
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needed to focus on the students’ ability by 
suggesting the teacher to apply an 
appropriate technique in the teaching 
process. The researcher suggested the 
teacher to use one of the techniques in 
cooperative learning that is Sequenced 
Picture Story for enhancing students 
speaking ability. 
Sequenced Picture Story (S-P-S) is one 
of cooperative learning techniques. It 
defines competitive goal structure where the 
students do a fair competition. Competition 
in this technique itself constructed for 
motivating the students to increase their 
speaking ability.  Then, S-P-S as a group 
activity has some instructional activities that 
are appropriate to that competitive goal.  
Similar studies had been done by some 
researcher. Riesty Wulandari (2012) 
conducted the research entitle The Use of 
Pictures to Improve the Students’ Speaking 
Ability (An Action Research on the 
Eleventh Grade Students of SMA N 1 
Kasihan in the Academic Year of 
2011/2012. She found that using pictures 
can effectively improve the students’ 
speaking ability. Moreover, Zainatuddar 
(2015) conducted the research entitle 
Teaching Speaking in English by Using the 
Picture Series Technique. He found that this 
technique was effective to increase the 
motivation of the students to learn speaking, 
therefore they became more active and 
participated more in the speaking activities 
in the classroom which can impact their 
speaking ability. 
The researcher chose S-P-S as the 
technique and CAR as the method of the 
research to make sure that there would be an 
increase in the students’ speaking ability. 
Clasroom Action Research (CAR) must be 
the appropriate method to solve the problem. 
By using CAR, the researcher acted actively 
to observe all the situation in the classroom. 
Therefore, the students had the correct 
guidance in learning English. 
Finally, the researcher investigated if 
the technique improved students’ speaking 
by using Sequence Picture Story at the ninth 
grade students in class B of SMP N 7 
Pontianak in Academic Year 2017/2018. 
METHODOLOGY 
This study was in form of class action 
research. Theoretically, an action research 
should be undertaken in the class, together 
with the process of teaching and learning. 
Action research emphasized on the 
involvement of teachers in problems of their 
own classroom and had its primary goal the 
in-service training and development of the 
teacher rather than the acquisition of general 
knowledge in the field of education. 
The main objective of action research 
was to solve the problems and increase the 
class performance. It could be inferred that 
an action research should be aimed at 
improving classroom practice and increasing 
teachers’ understanding of classroom in the 
teaching learning process. 
 
The Procedure of Classroom Action 
Research 
An action research is usually conducted 
in a certain cycle. The cycle is devided into 
smaller or shorter cycles. It can be described 
as follows: 
a) Big cycle 
Big cycle in this research was three 
meetings in which the writer applied this 
technique in the teaching learning process. 
b) Small cycle 
Small cycle consisted of a meeting 
(lasts in eighty minutes). In each cycle or 
meetings, the writer applied S-P-S as a 
technique to help the students in increasing 
their speaking ability. 
In doing classroom action research, the 
researcher worked with the collaborator to 
discuss the progress of the teaching. Then, 
the researcher conducted the research based 
on the Classroom Action Research stages, as 
stated by Cohen, Manion and Morrison 
(2005) as follow: 
1) Planning 
The first stage in Classroom action is 
planning, which is involves identification 
and formulation of the problems. The 
researcher identifies the students’ low 
achievement and formulating the problem in 
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the classroom. Then, the researcher prepares 
a lesson plan that would be implemented in 
the classroom. Planning of lesson is more 
than just setting out the lesson of learning. 
The teacher must take into account that not 
only the information or skill to be learned, 
but also the characteristics and capabilities 
of the students in the class (Stringer, Ernest 
T, Christensen, Lois Mcfadyen, Baldwin, 
Chelia C., 2010).  
2) Acting 
The second stage is acting. In this step 
the researcher act as the teacher to teach the 
student with the material which has been 
prepared. During that time the researcher 
also observed the entire event that would be 
happened in the classroom. There are parts 
of the meeting in the actual classroom 
teaching learning. They consist of pre 
activity, whilst activity and post activity. 
3) Observing 
In observing stage the researcher would 
observe the data to know whether the result 
is high or low. In the process, the researcher 
would fill the field note and observation 
checklist to write down anything that occur 
in the teaching learning process, including 
the obstacles that are found as well as the 
probable solution to overcome. 
4) Reflecting 
The last stage is reflecting. In this 
stage, the researcher make interpretation 
from the data. The researcher would 
evaluate the teaching learning process 
during the action and observation by 
analyzing the field notes and observation 
checklist which are made during the action. 
The result of the reflection would be used to 
determine what should be done in the next 
cycle. Each cycle would be evaluated to find 
out whether the process in the classroom 
runs based on the planning. Then, the next 
cycle would be done based on the result of 
previous cycle. 
 
Subject of the Research 
Subjects of the research define as the 
person or group of persons or things, which 
took part in this research. They actively 
participated along the research. In this 
research, the researcher took a class as the 
subject of the research. In this case, the 
researcher took class VII B, which consisted 
of 25 students, as the subject of this 
research. The one that was going to be 
analyzed from students’ speaking ability 
was the pronunciation. Therefore other 
assessments related to speaking are not 
included. 
 
Technique and Tools of Data Collection 
Technique of data collection is very 
important to gain the objectivity of this 
research. The researcher used observation 
and communication technique. The 
observation was done to notice students’ 
improvement. Meanwhile, communication 
technique was done by asking them directly 
what they felt about the strategy in teaching 
applied by the teacher. 
Tools of data collections were: 
1) Observation table 
Observation table was used to 
collect the data containing the 
improvement in speaking through S-P-
S technique. Observation table 
consisted of some aspects to help the 
writer in measuring the students’ 
improvement in speaking through S-P-
S technique. 
2) Field note 
The researcher kept the process of 
the activity in form of a note and wrote 
anything which happened in the 
classroom when the S-P-S as a 
technique was applied in class. Then 
the researcher made notes or records, 
which contained of four stages of 
planning, acting observing and 
reflecting. 
 
RESEARCH FINDINGS AND 
DISCUSSION 
Research findings discuss about the 
findings on the field with variety results and 
some possible interference happens during 
the research. In this case, the research had 
been conducted to solve students’ problems. 
It had been proposed that Sequenced 
Pictures Story would help to solve it. 
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Therefore, with the criteria of satisfied 
pronunciation that had been explained in the 
theory, the researcher analyzed the data by 
following scoring table and explained it in 
form of cycles as follows. 
a) First Meeting (1st cycle) 
1) Planning 
The researcher planned to do the 
treatment on 26th of July 2017. The 
researcher worked as collaborator with the 
teacher who taught in that school. Before the 
treatment was conducted, the researcher 
provided some teaching instruments like 
lesson plan and the media with complete 
materials. 
The point of this meeting was to teach 
students about making story from sequenced 
pictures story. The result would be a story 
made by the students. Since the problem that 
needed to be tackled was their pronunciation 
problems, the researcher as a collaborator 
sat within the class and prepared the table of 
measurements. Students were asked one by 
one to tell the teacher about their story. At 
the time they presented their story, the 
researcher observed their pronunciations. 
2) Action 
At the beginning of the treatment, the 
teacher explained about a story of her 
holiday in Lemuk Utan Island to encourage 
students about what was going to be learnt 
today. After that, the teacher asked if they 
have ever visited some places or destinations 
or attractions for holiday. The teacher gave 
chances for them to mention the place the 
students have visited. 
After that, the teacher started to explain 
about how sequenced pictures story worked. 
What they need to do with the sequenced 
picture story. The teacher provided a leading 
questions so that they were able arrange 
their story. The teacher said that they might 
only make one paragraph only, thus they 
story was quite short. Unfortunately, they 
took quite much time to make the story, they 
almost had no time to practice it. 
While the students were making the 
story, the teacher went around to check their 
story and gave some corrections toward 
grammatical mistakes. Interestingly, they 
made the story in Bahasa Indonesia at first, 
and then translated it into English. After 
that, they one by one went in front of the 
class and told the story.  
3) Observation 
The first cycle was done on 26th of July 
2017. At this time, the result was not really 
satisfactory. Even though it was proven in 
the recording that almost all of them spoke 
fluently with less pausing, but they still have 
some error of pronunciation. The word 
“family” had to be pronounced as 
/’fam(Ə)lē/, but they pronounced it as 
/’familē/, “immediately” was pronounced as 
“immedetely”, “holiday” was pronounced as 
/’häli,dā/, but they mispronounced it as 
/’holi,dāy/. There were still some 
pronunciation errors they had made. 
Besides, their accent was really mixed. The 
intonation was also flat, there was almost no 
word stress. After that, less pause sometimes 
made it difficult for the researcher to 
distinguish if one word was actually 
connected or not. Thus, it obviously made 
the listener confused, and in the worst level, 
it was not comprehensible.  
On the contrary, they had no problems 
with their grammar ability and vocabulary, 
one mistake that was found was one students 
said “I and my family”, while the correct 
grammatical form was “my family and I”, 
the subject I in the list had to be put at the 
end of the list. Nonetheless, it was only a 
small grammatical error, and actually had 
less effect in the conversation. 
Their vocabulary choice, called diction 
was already comprehensive. There was very 
minimal mistake like “Singkawang city” 
where it was best said “Singkawang” only. 
After all, they did not have any problems 
with wordings. 
It was found that, almost all of the 
students spoke their story by remembering 
it. Only few students who confidently spoke 
by not remembering the story. In this case, 
students who did not speak by remembering 
the story could deliver the message better 
since they know when to stop and when to 




The above result indicated that some 
students still had some problems with their 
pronunciation. According to above data, 7 
students still scored 3, while it was found 
that one student scored 2. It meant that 28% 
of students still had problems while the rest 
72% were known to be proficient. 
Therefore, there had to be the 2nd cycle to 
overcome this problem. 
 
b) Second meeting (2nd cycle) 
1) Planning 
The researcher planned to do the 
treatment on the next day, 27th of July 2017 
because of following school schedule. At 
this time, the teacher was trying the best to 
use the time efficiently since the last time 
students run out of time. 
At this time, the teacher still used the 
story they had made before. In term of time 
consumption, students had more time to 
practice their speaking. Students were asked 
to sit in group and practice it altogether. 
They could allow one student to narrate the 
story while the other listened and ready to 
give some feedbacks. While letting them to 
work in group, the teacher explained to the 
students and emphasize the use of pause, 
thus their pronunciation was expected to be 
clearly said. Besides, since they used the 
same story, it was expected that students 
could speak more fluent than the previous 
meeting. 
2) Action 
Since students had understood about 
how to use sequenced pictures story and 
even had made the story, the teacher let the 
students practice their speaking longer. 
Since then, the class became noisy. Every 
students were busy doing their part. 
While students practiced, they walked 
around and corrected students pronunciation 
error if found. In the middle of the class, the 
teacher asked students attention and 
emphasized about the pause. The teacher 
also explained that there was no need to 
speak very fast since it effectively interfere 
students’ speaking performance. 
After almost 40 minutes of practice, the 
teacher recalled the students to once again 
share their story.  
3) Observation 
The classroom atmosphere was 
significantly different from the last meeting. 
All of the students were really busy 
practicing their speaking and even peer-
correcting each other. Students initiatively 
went and asked their friends to correct their 
mistakes. 
The result was fantastically different. In 
term of students’ vocabulary and grammar, 
there was no serious problem, almost all of 
them could make grammatical sentences 
with good wordings. All of them also used 
past tense when they told their story. 
Moreover, students talked more 
comprehensible than the previous meeting. 
They paused at a moment before they 
moved to other points. Even some students 
were awareness of accent. They tried to do 
the best to sound like native speaker. Words 
stress was also emphasized in this cycle. 
Overall, they occasionally made errors. 8 out 
of 25 (32%) successfully speak with 
appropriate pronunciation, and the rest 
(68%) reached score 4 which meant their 
pronunciation level was satisfactory. 
Therefore, the research stopped at 2nd cycle. 
 
Discussion 
After conducting the research, it was 
found that the use of Sequenced Pictures 
Story technique solved students’ speaking 
problems. Before presenting some theories 
that supported how the research succeeded, 
the researcher provided an evidence of 
students’ work: 
“Last month, my family and I went on 
holiday. I packaged some clothes and we 
went to Mimi land. We went by using a car 
and we spent around 3 hours together. We 
arrived to Mimi land which was located in 
Singkawang. I built a sand castle in the 
beach, after playing all the day, we went 
home at 7 o’clock in the evening”. 
According to the recording, at the first, 
students pronounced many words wrongly. 
They had some problems to pronounce 
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words like “month”, “clothes”, “packaged”, 
“arrived”, and “sand”. It was because 
students did not have enough time to 
practice. They were busy making the story 
and when they had finished it, the time was 
almost over. Then, the meeting continued to 
cycle 2. In cycle 2, students had a gradual 
improvement. It was because they had 
enough time to practice. Besides that, the 
teacher walked around and helped students 
to fix their error pronunciation. Johnson 
(1993) said that “The involvement of all 
stakeholders, especially individuals who are 
directly involved in student instruction, are a 
vital piece in successful curriculum 
development and revision”. This 
involvement could also make students 
became more confident since they got 
revision and notes from their teacher as their 
source of information. Teacher involvement 
in the 2nd cycle revealed that teacher 
existence within the class activity was 
significant. 
Many objectives that were done in the 
2nd cycle had not been achieved in the 1st 
cycle (see appendix 2). In the first cycle, the 
teacher took a bigger roles in the class 
activity. The teacher occupied almost half of 
total learning hours in the class. It inferred 
that students did less in the 1st cycle. 
Moreover, the teacher forgot to present an 
example of good recount text as it was 
important for students to know. Acher, Arca, 
& Sanmarti (2006) says that models were 
considered as intermediaries between 
children’s capacity of interpreting natural 
facts and the multiple aspects of these facts 
that substantially work. This key point was 
unfortunately missing in the 1st cycle and it 
made students faced some difficulties to 
understand the concept of recount text. After 
that, students were not assigned in a group. 
The group could be a place for information 
exchange. Webb cited in Sofroniou & 
Poutos (2016) concerned to investigate peer 
interaction and achievement in small scale 
groups, various compatible outcomes were 
achieved. Conveying a clarification or 
simplification of an idea, solution or method 
to another group member was positively 
related to achievement, whereas 
experiencing non-responsive feedback from 
a group member, specifically no feedback 
that was irrelevant to what one has said or 
done, was characterized by a negative 
relation to achievement. If these objective 
could have done in the first cycle, the result 
coming out from it would probably became 
better. 
Following the rubric, it was confirmed 
that students’ speaking ability in 
pronunciation had improved significantly. 
Previously, many students spoke unclearly 
and thus, it results in unclear information. 
For instance, students had less attention in 
delivering meaningful utterance. Levis & 
LeVelle (2012) explains that pronunciation 
permeates all spheres of human life, lying at 
the core of oral language expression and 
embodying the way in which the speaker 
and the hearer work together to produce and 
understand each other’s utterances. It was 
recorded that most of students broke full 
stop rules and almost stopped anywhere they 
wanted, which was in the middle of 
sentence, and even few of students stopped 
at the beginning of a new sentence. This was 
why the result in the first cycle was not 
really satisfied.  
One goal of theory building in L2 
pronunciation should be the establishment of 
“best practice” (Levis & LeVelle, 2012). 
Moreover, Abbot cited in Hidhayati, Sabat, 
& Satyawati (2012) says that a teacher can 
use teaching aids such as pictures, maps, 
globes, real things, dialogues and tables to 
present the materials. Sequenced Pictures 
Story was the technique that could help 
students to reinforce their pronunciation 
skills. At the beginning, students were 
engaged to create their own story based on 
the sequenced pictures given by the teacher. 
With a help of leading question, students 
easily created the sequenced story. 
Furthermore, the researcher found in the 
process that students understood the concept 
of the story better. Pictures helped them to 
visualize the concept of the story. 
Since one measurement in this research 
was students’ pronunciation, then students’ 
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grammatical mistakes were discounted and 
thus the teacher helped them to fix it. 
Students were greatly enthusiast to practice 
speaking within their group. The pictures 
promoted a great understanding of story, and 
therefore it eased students speaking.  
The mean score of the first cycle was 
76.44 with 100 as the maximal score. 
Students who scored below than 81 made 
frequent errors that confuse the listeners, 
interfere with comprehensibility, and little 
communication. Therefore, at the second 
cycle, they got more time to practice with 
their teammates, a lot of them corrected the 
mistakes and helped to identify when 
students had to pause so that they created 
meaningful information. At this level, all of 
the students were able to perform fascinating 
speaking ability, and showed great effort of 
comprehensible pronunciation. 
Students had no problems with making 
recount text. The arrangement from leading 
question was able to help students to create 
procedural story. They started with 
orientation, sequence of event, and re-
orientation. By this reason, Sequenced 
Pictures Story really helped students to both 
improved their pronunciation and created 
right recount story. 
Despite its strength, there might be 
some weaknesses that teachers need to 
overcome when using Sequenced Picture 
Story. The story students made could be not 
responding if the pictures itself did not show 
a connection to each other. Furthermore, it 
seemed that not all level of students could be 
given this technique since it required critical 
thinking and deep analysis toward the 
picture. Moreover, to find related series of 
pictures were hard. In this research for 
example, it was hard for the researcher to 
find appropriate pictures discussing current 
event related to the theme of the subject. As 
a consequence, the researcher must provide 
the pictures all alone. The researcher must 
make the pictures and if it was not possible, 
the other solution was that she must hire 
someone to do it. Therefore, it would be 
hard to implement this by bringing up 
authentic materials (materials that could be 
taken from students’ real life) due to 
difficulty in finding the related pictures. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
Sequenced Pictures Story technique 
improved students’ speaking ability of year-
8 students of SMP Negeri 7 Pontianak in 
academic year 2017/2018 and the cycle was 
categorized to be small cycle since it only 




For the betterment, the following 
suggestions were made from the 
researcher’s reflections; (a). The researcher 
suggested that the use of sequence pictures 
story was followed by leading questions to 
help students got the main idea of the 
pictures and to facilitate critical thinking.( b) 
It was suggested to future researchers to 
conduct a research covering students’ 
participation by using this technique.(c)  A 
different result could happen if it applied in 
different areas and subjects.(d) The teacher 
could apply this technique by bringing 
authentic materials into the class, materials 
that were close to students’ life. 
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